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Project History 
 2011-2012 

 Full-length course 
syllabus design 

 Poster  
 2012-13 

 Condensation of course 
syllabus into 6-week 
reading group plan 

 Implementation of 
reading group 

 Reflections 
 

 2011-12 
 JMC Course observations, 

explorations of definitions 
 Interest in ID theory 

 2012 Summer 
 Attended MSU CITL, May 
 AIS article; interactions 

with experts on ID 
 2012-13 

 Integrative learning, focus 
on student-experience-as-
knowledge 

 

Intellectual Trajectory 





Interdisciplinary Inquiry as 
a subset of Integrative 
Learning Goals 



Course Goals: As the course progresses, students should 
develop the ability to: 

• Respond to and analyze symbols, images, and messages related to food, 
health, and the body—in media and discourse of various forms 

• Evaluate the ways in which dominant models of eating, health, and the 
body in the U.S. are specific, historically produced, and politically 
influenced. 

• Situate your own practices, experiences, and beliefs within the context of 
the dominant models to which you have been exposed, and in comparison 
with cross-cultural examples. 

• See the ways in which values and practices of biomedicine, capitalism, 
agriculture, media industries, and scientific expertise converge and 
interact with daily, “individual” choices and actions related to the body.  

• Posit creative connections among experience, academic knowledge, and 
symbols/imagery. 



Semester-Long Course Syllabus to  
Six-week Reading Group 





 Weekly, 1-hour meetings, January 24 – February 28 
 Student-submitted images, readings, student-experience 

 
 12 students from all class levels and several majors 

signed up; 8 continued through March 21 
 Supervised and mentored by Professor Constance Hunt 
  
 Weekly Themes: 

 Food production, labor, farms, economics of food 
 Morality, gender, sexuality, ethnicity 
 Consumption, excess, hunger, poverty 
 Responsibility, the state, policy, authority 
 Body image, advertising, consumption/eating, sex, gender 

 



1.  In what ways were you able to connect the class images (i.e. those shown by the 
instructor, those submitted by you and the other students) to the themes from 
the course?  If applicable, please describe how you made connections among 
those images to 1) themes discussed in the reading group, and 2) broader 
themes from other courses or experiences. 

  
2.  How has your understanding of 1) personal history or experiential knowledge, 

and 2) the importance of analyzing images, changed since the beginning of the 
reading group?  

 For example, since the reading group began, do you see a change in how 
personal experience or image analysis might be important sources of 
knowledge, or as things which might influence policy in some way?  Please 
describe if possible. 

  
3.  How did your learning experiences in (and in preparation for) the reading 

group connect with, contrast with, enrich, or challenge your 1) other 
coursework at Madison, 2) MSU as a whole, and/or 3) other sites of education? 
 



 Increased ability to connect images, meanings, and 
academic themes 

 
 Little explicit reflection on the role of experience as a 

source of knowledge 
 
 Subject matter  

 novel and appreciated within JMC context 
 relevant to policy and other coursework 



“Although the images did not always explicitly reveal a connection 
to the themes, they provided an opportunity to examine them and 
find connections. I think the more implicit connections were the 
most valuable because they challenged us to realize how certain 
images convey multiple messages, regardless of whether we are 
initially aware, or not.” 
 
“After doing the reading, all of the ideas presented there were fresh 
in my mind, and I was often looking for them in the images, 
although those connections most likely wouldn't have occurred to 
me before the reading. As the course moved on, it was easier to see 
relationships between current and past images, since there was a 
lot of overlap, especially with issues of gender, race, and class.” 



“I never thought of bodily knowledge as a form of knowledge before. I 
think we are constantly taught to ignore what our body is telling us, and 
although I was occasionally told that I should "listen" to my body, I didn't 
think of it as a form of knowledge that should have precedence over other 
knowledge.” 
 
“I learned that my experiential knowledge was deeply rooted in nutrition, 
and that not everyone from the class has as much understanding as I 
would have liked. I learned that students have their own backgrounds in 
various areas and that the beauty of class discussion comes from multiple 
view points and opinions.” 
 

 
“I also benefitted personally from the course…learning to understand my 
body's interaction with the food I eat. For example, I realized to my great 
dismay that I am probably developing lactose intolerance and never 
would have made that connection otherwise.” 
 



“The gender readings challenged and provoked my thoughts 
of socially constructed ideas of gender roles and engendered 
me to think much more critically about the role that gender 
plays in health policies.” 
 
“I would have never sought out many of the articles/excerpts 
we read and I feel they are a necessary participant in the 
conversations had at all levels, policy, academic, and others.” 
 
“Since I'm also a science major, it was really eye-opening to 
read the articles about how science is biased, since it's 
something I generally think of as straight-forward.” 



 
Demonstrated an ability to integrate into James Madison 

curricular context 
 
Students’ connections among images, experience, 

theory, and policy can improve robustness of 
coursework and curricular learning outcomes 
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